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IDEA tells us

Definition of devices and services
Requirements for consideration

AT can be provided as part of special

education, related services, supplementary
aids and services

AT can be provided outside the school
setting if required for access to FAPE



Need for Guidelines

Studies point to the need for:

= A systematic way of planning,
developing, and delivering assistive
technology devices and services

= consistent, clearly understood
descriptions of quality assistive
technology services



Quality Indicators

‘Y - Guiding improvement of AT
@\A services in order to improve the
e educational participation and

Assistive Technology

Services results for students

- Improving quality of services
- Increasing consistency of services

- Supporting implementation of IDEA
and other legal mandates



Developed by

Practitioners

Validated by research

Honed and clarified by QIAT Leadership
Team

Available for use when credit is
maintained



Quality Indicators

Consideration

@\ A“ Assessment

et st - Including in the IEP

Services

Implementation

Evaluation of Effectiveness
Transition

Administrative Support
Professional Development



Supports Provided in
Each Area

. Area Name

II. Overview of the Area
Ill. Indicators

V. Intent Statements

V. Common Errors



Consideration

Consideration of the need for AT devices
and services Is an integral part of the
educational process identified by IDEA for
referral, evaluation, and IEP development.
Although AT Is considered at all stages of
the process, the Consideration Quality
Indictors are specific to the consideration of
AT In the development of the IEP as
mandated by IDEA .




Consideration Indicators @ N

Qua Ityld 1

= AT Considered for all Mo Seies

= |[EP team members have knowledge and skills

= Decisions are based on the student’s |EP goals
and objectives, access to curricular and
extracurricular activities, and progress in the
general education curriculum.

= |[EP team gathers and analyzes data

= |EP team explores a range of assistive
technology devices, services, and other
supports



Common Errors- Consideration

AT is considered for students with severe disabilities only.
No one on the |EP team is knowledgeable regarding AT.

Team does not use a consistent process based on data
about the student, environment and tasks to make
decisions.

Consideration of AT is limited to those items that are
familiar to team members or are available in the district.

Team members fail to consider access to the curriculum
and |EP goals in determining if AT is required in order for
the student to receive FAPE.

If AT is not needed, team fails to document the basis of its
decisions.



Quality Varations
Indicator PROMISING
UNACCEPTABLE PRACTICES
1. Assistive technology 1 b 3 4 2
(AT) devices and AT is not considered for | AT is considered only for | AT is considered forall | AT is considered for all .
services are considered | smdents with disabilities. | stadents with severs sudents with disabilities | stdents with disabiliies | AT 55 considered for al
for all students with disabilities or students in | but the consideration is | and the consideration js | STidents with disabilities
disabilities regardless of epecific disability incansistently bazed penerally based on and the considenaion 15
type or severity of catezories. on the umigue educational | the umigue educatipnal | CORSEEteNtly Dased on the
disability. peedsof the studemt. | meeds ofthe smueny. | Lu@ educational needs
of the shadent
1. During fhe 1 2 L 4 5
development of the No process is established | A process is established | A collaberative process is | A collaborative process is | A cellaborative process is
mdividualized for [EP teams touseto | for [EP teams touse to | established bt not established and generally | established and
educational Program | make AT decisions. make AT decisions butit | penerallyusedby IEP | used by IEP teams fo consistently used by IEP
(IEF), every [EF team is not collaberative. teams to make AT make AT decisions. teams to make AT
comsistently mses a decisions. decisions.
collaborative decision-
making process that
mpports systematic
comsideration of each
stndent’s possible need
for AT devices and
SETVICRS. k
J_IEF team members 1 2 1 4 ]
have the collective The team does not have | Individual team members | Team members Team members penerally | The team consistently
knowledze and skills the knowledgze or skills have some of the sometimes combing combine their knowledze | uses collective knowledze
needed to make needed to make informed | knowledee and skills knowledze and skills to | and skills to make and skills to make
informed AT decisions | AT decisions. The team | needed to make informed | make informed AT informed AT deckions. | informed AT decisions.
and seek assistamce does not seek helpwhen | AT decistons. Theteam | decistons. The team does | The team seeks help The tzam sesks help
when needed. nesded. does not seek help when | not always seek help when needed. when needed.
needed. when nepded.
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Assessment (Evaluation)

Assessment of Assistive Technology Needs
IS @ process conducted by a team, used to
iIdentify tools and strategies to address a
student’s specific need(s). The issues that
lead to an AT assessment may be very
simple and quickly answered or more
complex and challenging. Assessment
takes place when these issues are beyond
the scope of the problem solving that
occurs as a part of normal service delivery.



QA

Assessment Indicators &

" Procedures clearly defined and consistently
applied.

" Assistive technology assessments are
conducted by a team

" |nclude a functional assessment in the
student’s customary environments,

" Completed within reasonable time lines.

® Recommendations based on data

® Provides clearly documented
recommendations that guide decisions about
AT




Common Errors- Assessment

Procedures for conducting AT assessment are not
defined, or are not customized to meet the student’s
needs.

A team approach to assessment is not utilized.

Individuals participating in an assessment do not have
the skills necessary to conduct the assessment, and do
not seek additional help.

Team members do not have adequate time to conduct
assessment processes, including necessary trials with

AT.
Communication between team members is not clear.
The student is not involved in the assessment process.

When the assessment is conducted by any team other
than the student’s |IEP team, the needs of the student
or expectations for the assessment are not
communicated.



Cuality Variations
Indicator PROMISING
UNACCEPTAELE > PRACTICES
1. Procedures for all 1 2 3 4 ]
aspects of AT No procedurss are Some assessment Procedures are defined Procedures ars clearly Cleariy defined
assessment are clearly | defined. procedures are defined | and used only by defined and generally procedures are used by
defined and bt pot penerally used. specialized personnel used in both special and inmvolved in the
comsistently apphed. general education. ererfm v _1r.'|
53235Ment ProCess.
1 AT assessments are 1 2 3 4 ]
conduocted by a feam A desizmated A desiznated person A desizmated team with | A team whose Flexible teams
with the collective individual with no of group of knowledze of members have direct formed on the basis
knowledze and skills priar knowladge of individuals who have AT conducts assessments | knowledze of the of knowledge of
needed to determme the shadent’s needs ar knowledze of with imited mpu student’s needs, of the indrvidual
possible AT solutions technalozy conducts technology, but not of from individuals who SOVIrOnments, tasks, smdent’s nesds,
that address the needs | assessments. the student’s neads, have knowledge of and knowledze of environments, tasks,
and abilities of the ENVITONMEnts, or the shadent’s needs, AT generally conducts and expertise in AT
stndent, demands of the tasks comducts environments, and tasks. | assessments. consistently conduct
customary A53E5EmEnts. A53B3Ements.
enviromments,
edncational goals, and
related activities.
3 ANAT azcessments 1 2 3 4 ]
mchde a fanctional No component of the AT | No component of the AT | Functional components of | Functional components of | Functional components of
assessment in the assessment s conducted | assessment is conducted | AT assessments are AT assessments are AT assessments are
stndent’s customary in any of the stadent’s in any of the customary | sometimes conductedm | Zemerally conductsd in consistently conductad in
eoviromments. such a5 | customary eovironments. | environments however, | the stadent’s costomary | the student’s costomary | the student’s costomary
the classroom, data about the costomary | eovironments. EnVIronments. Environments.
lunchroom, playeronnd, EnvIronments are sought
home, community
sefting, or work place.
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Results of an AT Evaluation

Provides the |IEP team with the
Information needed to make informed
decisions about . . .

Need for AT devices and services.

Nature and extent of AT devices and
services, if any, required to participate in
and benefit from FAPE.



QA

[ [ )
Inclusion in the IEP
Assistive Technology
Services

The Individuals with Disabilities education Act of
2004 (IDEA 2004) requires that the |[EP team
consider AT needs in the development of every
Individualized Education Program (IEP). Once
the IEP team has reviewed assessment results
and determined that AT is needed for provision
of a free, appropriate, public education (FAPE),

it is important that the IEP document reflects
the team’s determination in as clear a fashion
as possible.




IEP Indicators

Services

Agency has guidelines for documenting
assistive technology in the IEP

AT services designated in the IEP.

Clear relationship between assistive
technology devices and services, and the
student’s goals and objectives.

Written in language that describes how
assistive technology contributes to
achievement outcomes

Clear and complete description of the devices
and services to be provided



Common Errors- Inclusion in |EP

EP teams do not know how to include AT in
EPs.

EPs including AT use a “formula” approach
to documentation. All IEPs are developed in
similar fashion and the unique needs of the
child are not addressed.

AT is included in the IEP, but the relationship
to goals and obijectives is unclear.

AT devices are included in the IEP, but no AT
services support the use.

AT expected results are not measurable or
observable.




Quality Vanations
Tndicator PROMISING
UNACCEPTARLE - PRACTICES
1. The education azency 1 $' 1 ] i 5
has pmidelimes for The azency does mpt have | The agency has The agency has The agency has The agency has
docomenting AT needs | puidelines for puidelines for purdelines far pudelmes for suidlings for
in the [EP and requires | docomenting ATinthe | documenting AT inthe | documenting AT inthe | documenting AT in the documenting AT ix the
their consistent IEP. IEP but team members | [EP and members of [EP and member; of most IEP 1nd members af al
application. are not aware of them. some teams are aware of | teams are awars of them.
them teams ars aware of them.
1. Al services that the 1 2 3 4 5
IEP team defermines AT devices and services | Seme AT devices and Eequired AT devices and | Required AT devices and | Required AT devices and
are needed to sppert | are not documented m the | services are mimimally services are documented. | services are documented. | services are documented
the selection, IEP. documented Documentation Documentation generally | Documentation
acquisition, and nse of Docamentation does not | sometimes inchades inchudes sufficient consistently inclodes
AT devices are inchude sufficient sufficient mformation to | information to support sufficient information to
desipnated in the [EP. information ta suppart support effective effective mplementation. | suppan efective
effective mplementation. | implementation. implementation
3. The IEP illnstrates 1 2 3 4 5
that AT is a fool to ATuseis pot linkedto | AT use is somefimes ATuseislinkedto IEP | AT is linked to IEP goals | AT is lmked to the [EP
support achievement of | [EP goals and objectives | linked to [EP poalsand | poals and ofjectives and | and objectives and is eoals and objectives and
goals and progress m or participation and objectives baf pot linked | sometimes linked to the | generally linked to the 15 consistently inked to
the pemeral curricolam | progress inthe general | to the genenal peneral cumicubm, general curmiculum. the gensral curniculam.
by establehing a clear | cumculum. cumcuhum.
relationship between
student meeds, AT
devices and services,
and the student’s goals
and objectives.
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Lessons to be Learned

1EP Documentation

= “Stranger Test”

= “So What Test”

= “Peer Test”



to the ways that assistive technology devices
and services, ...are delivered and integrated
Into the student’s educational program.
Assistive technology implementation involves
people working together to support the
student using assistive technology to
accomplish expected tasks necessary for
active participation and progress in customary
educational environments.



QA

Qua Ity Indicato
Assistive Techn | gy
Serv ices

Implementation Indicators

= Collaboratively developed plan.

" |ntegrated into the curriculum and daily
activities

= Shared responsibility for implementation

" Student to uses a variety of strategies -
including AT

" Training for the student, family and staff

= Based on assessment data and adjusted

" |ncludes management and maintenance of
equipment and materials.



Common Errors- Implementation

Implementation is expected to be smooth and
effective without addressing specific components in a
plan. Team members assume that everyone
understands what needs to happen and knows what to

do.

Plans for implementation are created and carried out
by one IEP team member.

The team focuses on device acquisition and does not
discuss implementation.

An implementation plan is developed that is
incompatible with the instructional environments.

No one takes responsibility for the care and
maintenance of AT devices and so they are not
available or in working order when needed.

Contingency plans for dealing with broken or lost
devices are not made in advance.



effective for particalar
rircomstances and
tasks.

Quality Variations
Indicator PROMISING
UNACCEPTABLE - PRACTICES
1. AT implementation 1 2 1 4 5
procesds according toa | There is no Individual team members Sml:mmem‘naa Mozt team members ATl team memhers
collaboratively implementation plan may develop AT collaborate mn the collaborate in the collaborate in fhe
| developed plan implementation plans development of an AT development of AT development of 2
independently. implementation plan implementation plan. comprehensive AT
implementation plan.
1. AT is integrated into 1 2 1 4 5
the corricalum and AT incladed in the IEPis | AT is used in isolation AT is somefimes AT is generally miegrated | AT is fully integrated mto
daily activities of the rarely nsed. with o links fo the integrated mio the into the shadent’s the student’s curmicnlum
student across shadent’s currionlum stadent’s cumricohum and | curricuhum and daiky and daily activities.
environments. and/or daily activities. daily activities. activities.
3. Persons supportimg 1 2 3 4 5
the student across all Responsibility for Responsibility for Responsibility for Responsibility for Responsibiliry for
environments in which | implementation is not implementation is implementation is shared | implementation is implementation is
the AT is expected fo be | accepted by any feam assigned to ome team by some team members n | generally shared by most | consistently shared
msed share member. member. S0Me PIVITGNmEnts. team members in most among team members
responsibility for environments. across all environments.
implementation of the
plan.
4. Persons supportimg 1 2 3 4 5
the student provide Mo strategies are Only one srategy is Mulfiple strategies are Mulfiple strategiss are Multiple strategies are
opportonities for the provided to support the | provaded to support the provided. Students are provided. Students ars provided. Students arz
stmdent to wse 3 vaniety | accomplishment of tasks. | accomplishment of tasks. | sometimes encouraped to | gemerally encouraged to | comsistently encouraged
of strategies-inclnding select and use the most select and use the most to select and use the most
AT-and to learn which Appropriate strategy for | appropriate strategy for | appropnate strategy for
strategies are most each fask. each fask. each task.
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Evaluation of @ N

Qua Ityld 1

Effectiveness e

The evaluation of effectiveness of the AT
devices and services that are provided to
Individual student includes data collection,
documentation and analysis to monitor
changes in student performance resulting from
the implementation of assistive technology
services. Student performance is reviewed in
order to identify if, when, or where
modifications and revisions to the
Implementation are needed.



Evaluation of Effectiveness @A\

Quality Indicators for

[ ]
I n d I c ato rs Assistive Technology
Services

= Team shares clearly defined responsibilities

= Data collected on specific student achievement
* Quantitative and qualitative measurement of
changes

* Evaluated across environments

= Data used to determine program changes
needed.

= Changes are made when evaluation data
indicates a need.

* Ongoing process that is reviewed



Common Errors- Evaluation

An observable, measurable student behavior
is not specified as a target for change.

Team members do not share responsibility
for evaluation of effectiveness.

An environmentally appropriate means of
data collection and strategies has not been
identified.

A schedule of program review for possible
modification is not determined before
implementation begins.



Quality Varniations
Indicator PROMISING
UNACCEPTABLE PRACTICES
1. Team members share 1 2 3 4 5
clearly defined Pesponsibilities for data | Fesponsibilities for dets | Responsibilies for Responsibilities for litias for
responsibilifies to collection evalnation or | collsction evalustion or | collacion evalustion snd | collection evaluston amd mullqml:mmiudlnﬂ E] o and
ensure that data are inferpretation are oot inferpreiaiion of dats ave | interpretation of data are | imterpretstion of data are | : iation of data are
collected evalmated and | defined ascimed to ome team chared by some team chared by minst team ictemitty shated by
inferpreted by capable member, members, mambers, — : -
and credible team '
membeers.
1. Data are collacted on 1 1 3 4 5
specific student Team neither identifies Team identifies student Team identifies specific | Team identifies specific | Team identifies specific
achievement that has specific changes in riors and collects sindent behaviors related | stodent behaviors related | student behaviors relaied
been identified by the smdent behaviors , bt the behaviors to IEP goals | bat to IEP zoals| and to IEP goals and
team and iz related to expected from AT use nor | are either not specific inconsistently collacts generally collects data consistently collects
e o7 mare goals. collects data or oot related w [ER data datz om chemmes in thise
poal(s). beharviors.

3. Evaluation of 1 2 3 4 5
effectivenes: includes Effectivensss 1= not Evalustion of Evahmation of Evahation of Evaluation of
the guamtitative amd evalaied effectivensss is based on | effectivensss is based on | effectivensss is generally | effectvensss is
qualitative something other than cubjective nformston based on objective consistently based on
measurement of student performance about stwdent information sbowut sodent | objectve information
changes in the stodeni’s such a5 changes in staff | performance. performance fiom a few | abowt siudent
performance and hehavior andior data sources. performance obtzinad
achievement. ervironments] factors. from a vanety of data

SOAIICEs,
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Transition

Transition plans for students who use
assistive technology address the ways the
student’s use of assistive technology
devices and services are transferred from
one setting to another. Assistive
technology transition involves people from
different classrooms, programs, buildings,
or agencies working together to ensure
continuity. Self-advocacy, advocacy and
Implementation are critical issues for
transition planning.



Transition Indicators

Addresses AT needs

Student empowered to participate
Advocacy recognized as critical

AT requirements in receiving environment
Individualized Timeline

Equipment, training, and funding issues



Common Errors- Transition

Lack of self-determination, self-awareness and self-
advocacy on part of the individual with a disability
(and/or advocate).

Lack of adequate long range planning on part of
sending and receiving agencies (timelines).

Inadequate communication and coordination.
Failure to address funding responsibility.

Inadequate evaluation (documentation, data,
communication, valued across settings) process.

Philosophical differences between sending and
receiving agencies.

Lack of understanding of the law and of their
responsibilities.



Quality Variations
Indicator PROMISING
UNACCEPTABLE PRACTICES
1. Tramsition plams 1 2 i 4 5
address the AT needs of | Transition plans do not Transition plans rarely Transition plans Transition plans always Trapsition plans
the student, including address AT needs. address AT needs crifical | sometimes address AT address AT needs and : iEHHIEE AT
roles and training needs roles steps of follow-up. | needs but may not include | usually inchade critical needs and all team
of team members, critical roles steps or Toles steps or follow-up. hers are involved
subsequent steps in AT follow-up. _
o e o sy i
tramsition take: place. follow-1m.
1. Transition planning 1 2 3 4 5
empowers the student Student is not present Smdent may be present Stdent sometimes Stodent parficipates and | Student is a full
using AT to participate but does not participate of | participates and some student imput is generally | participant and student
in the transition it is igmored. stndent ingut is reflecied in the transition | mput is consistendy
planning at a level considered plan. reflected in the transition
appropriate to age and plan.
3. Advocacy related to 1 2 3 4 5
AT mse is recosmized a5 | Mo one advocates for AT | Advocacy mrely ooours | Advocacy sometimes Advocacy usually ocoars | Advocacy consistenthy
infical and planned for | use or the development of | for AT the ocours for AT use and the | for AT use and the ooours for AT use and the
by the teams involved in | smdent’s self- devel t of student development of student development of sudent development of stodent
fransition determination skills. self-determination skills. | self-determnination skills. | self-defermination skills. | self-determunation skills.
4 AT requirements in 1 2 3 4 5
the receiving AT requirements in the AT requirements in the AT requirements in the AT requirements in the AT requirements i the
Enviropment are TeCeiving enviromment are | receiving environment are | TeceiviDg eqviromment are | Teceiving environment are | receiving enviromment are
identified during the not identified rarely identified identified some identified most consistently identified by
transition planming participants are imvolved | participanis ame imvolved | all participants.
Process. and :0me Tequirements and most requirements
are sddressad are addressad
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Professional Development
and Training

Assistive technology professional
development and training efforts should
arise out of an ongoing, well-defined,
sequential and comprehensive plan. The
goal is to increase educators’ knowledge and
skills in a variety of areas including, but not
limited to: collaborative processes; a
continuum of tools, strategies, and services;
resource; legal issues; action planning; and
data collection and analysis.



Professional Development
~ and Training Indicators

Promotes understanding of AT for
educational achievement

Agency-wide plan

Comprehensive content

Aligned with other initiatives

Ongoing learning opportunities
Research-based models for adult learning

Effectiveness based on changes in
practice



Common Errors- Professional

Development
The educational agency does not have a

comprehensive plan for ongoing AT
professional development and training.

The educational agency’s plan for
professional development and training is not
based on AT needs assessment and goals.

Outcomes for professional development are
not clearly defined and effectiveness is not
measured in terms of practice and student
performance.

A continuum of ongoing professional
development and training is not available.



Continued- PD Errors

Professional development and training
focuses on the tools and not the process
related to determining student needs and
integrating technology into the
curriculum.

Professional development and training is
provided for special educators but not for
administrators, general educators and
instructional technology staff.



Variations

Quality FROMISING
Tndicator UNACCEPTAELE PRACTICES
1. Comprehensive AT 1 2 k. 4 5
professonal There is no professional | Professional development | Some professional Most professional PR p—
development and development and fraining | and training only development and raiming | development and traming daml P
fraiming support the in the use of AT, addresses fechmcal includas stratesies foruse | includes strategies foruse | . nd 5M§Efﬁm&g
nnderstanding that AT aspects of AT toals of AT devices and of AT devices and of AT devices and
devices and services and o 15 not related to services to facilitate services to facilitate —
enable stodents to wse for academic scademic schievement | academic schisvement. | =t -
accomplish IEP zoals achievement '
and objectives and
make prosress in the
eeneral cwmicnlum.
1. The education agzency 1 2 3 4 5
has an AT professional | There is no plan for AT | The plan includes The plan includes some | The plan includes most | The comprehensive AT
development and professional development | umrelated activites dope | elements (a7 vanetyof | element ofa profecsional development
fraining plan that and fraining. on 3 sporadic basis fora | activities, purpose, comprehensive plan for | plan encompasses all
identifies the apdiences, limited andience. levels) for some mest mdiences. glements andiences and
the purposes. the andiences. levels.
results, evaluation
measure: and funding
for AT professional
development and
framins.
3. The comprehenzive 1 2 3 4 5
AT profesgonal There 15 no professional | Professional development | Professional development | Professional development | Professional development
development and development :nd weinmg | and raining sddrasses and traiming addresses and training addresses and traming sddresses all
fraiming content on related to selection few aspects of selection, | some aspects of selection, | most aspects of selaction, | aspects of selection,
addresces all apects of | acquisition and use of acquisition and use of acquisition and use of acquisition and use of acquisition and use of
the selection acquisition | AT. AT AT AT AT
and wse of AT.
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Administrative Support

Defines the critical areas of
administrative support and leadership
for developing and delivering assistive
technology services. Involves the
development of policies, procedures,
and other supports necessary to sustain
effective assistive technology programs.



Administrative Support @ N

Qua Ityld 1

Indicators B

Written procedural guidelines

Broadly disseminated policies and
procedures

Written descriptions of job requirements
Range of personnel with competencies

Assistive technology in the technology
planning and budgeting

Continuous learning opportunities about
assistive technology

Systematic evaluation of all services



Common Errors- Admin Supports

If policies and guidelines are developed, they are not
known widely enough to assure equitable
application by all IEP teams.

It is not clearly understood that the primary
purpose of AT in school settings is to support the
implementation of the IEP for the provision of a
free, appropriate, public education (FAPE).

Personnel have been appointed to head AT efforts,
but resources to support those efforts have not
been allocated. (Time, a budget for devices,
professional development, etc.)

AT leadership personnel try to or are expected to
do all of the AT work and fail to meet expectations.

AT services are established but their effectiveness is
never evaluated.



Quality Variations
Indicator PROMISING
UNACCEPTABLE PRACTICES
1. The education agency 1 1 3 4 5
has written procedural | Mo written procedural Written procedural Written procedural Written procedural c o wEitien
rmidelines that ensore rmdelings are in place. puidelings for few puidelines that address puidelines that address Em'm.dﬂmsm
equitable access to AT components of AT seversl components of mst components of AT addmlss all =
. . . . . . . . . . . Components of
devices and services for sarvice delivery are in AT service delivery are in | service delivery are in AT service delivery are in
sindents with place (ie. assessmentor | place place. Tace
disabilities, if required consideration) FrHace.
for a free appropriate
public education
(FAFE).
1. The education agency 1 1 3 4 5
broadly disseminates Mo procedures A plan for disserminstion | Procedures are Procedures ars Procedures are
clearly defined dissemmated and no plan | exists, but has not been dizseminated to 3 few disseminated to most dizzemninated to all
procedures for accessing | to disseminate, implernented. staff who work directdy agency personne] and apency personnel and
and providing AT with AT. generally used consistently used
seTvices and supports
the implementation of
those pmideline:.
3. The education sgency 1 1 3 4 5
includes appropriate Mo job requirements Job requiremends related | Job requirements related | Job requirements related | Job requirements relsted
AT responsibilities in relating to AT are written. | to AT are written only for | to AT are written for to AT are written for in AT are written for all
written descriptions of a few specific personnel | most personnel who most personnel who personnel who provide
Jjob requirements for who provide AT services. | provide AT semvices but | provide AT semvices apd | AT semvices and are
each position in which are oot clearly alismed to | are generally aligned to clearly alizned to job
activities impact AT job respomsibilities. jobr responsibilities. responsibilites.
SETVICES.
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QIAT Self Evaluation Matrix

- 1. Use the self-evaluation matrix to rate your

agency’s assistive technology services from
: your own perspective.

2. Discuss your ratings with other members of

your team

3. Use this activity to begin to set team
priorities, goals and activities for your team’s
articipation in the project.

all\

Quality Indicators for
Assistive Technology
Services

Self-Evaluation Matrices for the
Quality Indicators in

Assistive Technology Services

9
Quality Indicators for Assistive Technology Implementation
Quality Variations
Indicator PROMISING
UNACCEPTABLE' PRACTICES
1 5

1. AT imple mentation

s no
implementation plan.

All team members
collaborate in the

implementation plan,

2 AT is jntesrated into 1 3 3 5
urriculum and AT induded in the IEPis | AT is used inisolation | AT is sometimes AT is generally integrated | AT is fully integrated into
activities of the rarely used with no links o the d into the into the student’s the student’s curricalum
nt across stu urricalum curriculum and | curriculum and daily and daily activities.
environments. andfor daily activities. ities. activities.
] 3 E]

vironments in which
the is expected to be

responsibility for
implementation of the
plan.

Responsihility for

Respansibility for
implementation is shared

Responsibility for

member

implementation is
igned to one team
member.

[ team members in

among team members
across all environments.

4. Persons supporting
the student provide
opportunities for the
student to use 3 variety

Mo strategies are
provided to support the
accomplishment of tasks

2
Only one strategy is
provided to support the
accomplishment of tasks,

3

Multiple stratcgics are
provided Students are
sometimes encouraged to

Multip
provided.
senerally encouraged to

consistently encouraged




Team Work

QA

Quality Indicators for
Assistive Technology
Services




Next Steps:

Individual teams develop plans to change
services

Implementation strategies developed and
implemented

Webinars to report on and receive
feedback on action plans




	Slide Number 1
	IDEA tells us
	Need for Guidelines
	 Quality Indicators
	Developed by
	   Quality Indicators
	Supports Provided in �Each Area
	Consideration
	Consideration Indicators
	Common Errors- Consideration
	Slide Number 11
	Assessment 	(Evaluation) 
	Assessment Indicators
	Common Errors- Assessment
	Slide Number 15
	Results of an AT Evaluation 
	Inclusion in the IEP
	Slide Number 18
	Common Errors- Inclusion in IEP
	Slide Number 20
	Lessons to be Learned �IEP Documentation
	Slide Number 22
	Implementation Indicators
	Common Errors- Implementation
	Slide Number 25
	Evaluation of �Effectiveness
	Evaluation of Effectiveness Indicators
	Common Errors- Evaluation
	Slide Number 29
	Transition
	Transition Indicators
	Common Errors- Transition
	Slide Number 33
	Professional Development �and Training
	Professional Development �and Training Indicators
	Common Errors- Professional Development
	Continued- PD Errors
	Slide Number 38
	Slide Number 39
	Slide Number 40
	Common Errors- Admin Supports
	Slide Number 42
	QIAT Self Evaluation Matrix
	Team Work
	Next Steps:

